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Abstract

The study tried to make use of the songs and nuregmes as educational
tools through which core vocabulary can be taughtunderstood for the children
of the basic schools. The study was conducted taidPdeb basic level schools at
Shendi University. The girls at th& §rade were chosen as the experimental group
of the study while the boys in the same grade sgmted the control group of the
study.

The present study exposed the experimental growpdelected songs and
rhymes in teaching core vocabulary and to comphesr toutcomes with the
control group to investigate the effectivenesssahg songs and rhymes as strategy

for teaching core vocabulary to the pupils of théasic level schools.

The influence of rhymes on the affective filierdiscussed; it is argued
that songs can increase Learners’ motivation as&lf —confidence while
lowering their apprehension. In addition , tliessertation considers whether
songs are a useful technique on their own dachiing Lexical knowledge and
if good pronunciation may support Vocabulary leagn Similarly, the flexibility
of rhymes’ repetitive rhythm is introduced assubstantial strategy through
which memorization and retention of words amlitated .The study concludes
that songs in language classrooms can bringtabhdlexible affective filter and
are undoubtedly helpful in learning differergpacts of lexical knowledge. The
study proved that songs and rhymes make learnim@rfid use learning and play to
ensure that pupils are engaged and absorbing iataym
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Chapter one
1.1 Background

English language is most widely learned, read gmoken language, the world has
ever known (Jenkin, 2006; Kashru Nelson, 1996 3idess, English plays a vital

role in economic progress, modern technology, md#&onalization (Spolsky,

1998) as well as the internet and the World Widé We

There are many aspects of the language and voecghwulach is very essential
area. All of the learners think that vocabulary ase of the most difficult

components to master in a foreign language (FL)a special attention must be
given to presenting, practicing and producing newaabulary items. Thus, several

explanations have been made to find out successifys to learn it.

Vocabulary knowledge is the single most importaeaof SL/FL competence. It
includes to the concern of all four skills. It islated to both reading with its
receptive understanding of language, and writinghwits productive use.

Consequently researchers have increasingly beemngurtheir attention to

vocabulary which is considered just as importarthasacquisition of grammar and
as an essential component of all uses of langudakeh (1983:74) acknowledged
that:-

"When our first goal is communication, when we havdittle of the new
language at our command, it is the lexicon that isrucial.....the words.... Will
make basic communication possible" In deed "lexicaknowledge is known to
be an absolutely crucial factor across the whole sptrum of L2 activities."
Hatch (1983:74)




Vocabulary has also repeatedly been shown to bheerkto proficiency; the bigger
your vocabulary is, the more proficient in a langeiayou are. Therefore,

vocabulary has been proved to be one of the bdstators showing how well one
writes, reads, understands and speaks any langédipe. a period of neglect

following the success of the Audio-lingual methatl acommunicative language
teaching , there have been teaching programs asgigrore and more importance
to vocabulary, stemming from views that see languag)" grammatical zed lexis"
not lexicalized grammar"(Lewis 1993) Wilkins 1978 dsthat:-

“....without grammar very little can be conveyed, witho
Vocabulary nothing can be conveyed" (Wilkins 1972:)1

Focusing on the grammar at the expense of vocabataates so many problems
for teachers and learners of foreign language. @anating on teaching grammar
explicitly locked the students inside the classromma cut them off the outside
world where they need to use the language for camgation in real situations.
Also the students will concentrate on the grammad meglect the vocabulary
which is the main factor for communication. In dduoh to that focusing on
grammar means what takes place inside the classhasmo relation with what
students need outside the classroom. So there cane socabulary learning
problems which may be barriers to successful lagguearning and acquisition at
the basic schools. These problems related to miegtion, misunderstanding and

forgetting of vocabulary items.

In most of the ESL/EFL settings, students learnabodary as a grammatical
component without pre-learning or acquisition oé ttore vocabulary which is
essential in learning and acquiring any languagachers and educators at basic
schools can and should start with core vocabulargaasly stages in order to

facilitate learning, acquisition, proper pronuniaatas well as communication.
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As the word core suggests, core vocabulary retetedse words which are more
central to the language than other words and tendet the most frequently

occurring ones. People prefer to use such wordsusecthey do have core
meaning and potential. They are thought to be Mooee" because it is easy to
find and antonym; also they are neutral in forngadimhd usable in a wide variety of
situations (Mccarlty1990). Appropriate use of camecabulary is essential to
effective communication; if the use of core vocalylis low, communication

effectiveness is likely to suffer. Core vocabulaythe core words that form the
basis of interactive communication. It consiststiedse hundred words used for
85% of what we say. Core vocabulary are structuwreds/such as pronouns, verbs,
determiners, adverbs , adjectives, prepositions arg nouns with an obvious

picture association.

1.2 Significance of the study:-

This study is a great value because it exploresirti@ications of Chomsky’s
innateness hypothesis (1968-198alchen’sin put hypothesis (1981-1985) for
using rhymes and songs in teaching theories ofgoranguage to pupils whether
the findings of this study are favorable, and thgmmes and songs may be adopted
by educationists in teaching core vocabulary. Tinalp of basic level schools may
be benefited from this study. The findings of tetady will hopefully help EFL
teachers to consider the importance of teaching cor

vocabulary to children to learn and aeglanguage to be able to
communicate and master the language sound systeweMdr, the findings of this
study will hopefully help curricular designers tiguce an appropriate syllabus in
which there is a clear classification between tbee cvocabulary and non-core
vocabulary in order to help the children to acqtire core vocabulary at the early

grade because it is essential for communication.

1.3 Statements of the problem
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This study will be conducted because there is agywoncerns on the falling
standards of vocabulary skill among the learner&mglish as foreign language
(EFL). The staff members of the department of Emglianguage at the Basic
schools in Shendi locality often express their @ncoon the pupils achievement
and their low level English language especially amdary knowledge. They
attempt to utilize nursery rhymes and songs adfante strategy for teaching the
core vocabulary. Children need to start learning acquiring a foreign language
through core vocabulary which form the basic wardany language. According
to some Researchers, core vocabulary are the asds which used frequently
and across contexts and in everyday in many siostiResearch shows that 80%
of what we say is communicated with only the masti® words in our language.
Core vocabulary can be used as a systematic apprdac teaching
communication, language and literacy skills throwggns, symbols and speech
with children. The best way to help the childrenetarn core vocabulary is through
using nursery rhymes and songs which create tegqde@rning situation that
incorporates fun variables. Nursery rhymes and samng full of core vocabulary
which we use in everyday activities in real sitoai. Therefore, the study will
explore the extent of success in teaching the wocabulary in the earlier grades
to prepare the children by acquiring the basic Batay which they need for
communication. The issue or the question raised tsewhether using rhymes and
songs in class can have a significant effect oreldging the core vocabulary of

children studying English at basic schools.

1.4 Objectives

The main objectives of this study are:-




1- To prove or justify that using rhymes and songs ld@ontribute positively
to learning and acquiring the core vocabulary aflish language.

2- To confirm that teaching core vocabulary for cheldrat early stages help
them mastering the language sound system.

3- Using rhymes and songs motivate to make pupil$lda language and be
able to communicate outside the classroom.

4- To persuade teachers in charge of teaching forleigguage to pupils at

basic schools to start with teaching core vocalular
1.5 The questions of the study

1- U sing of rhymes and songs in teaching core voeapuwb the pupils at the
basic level schools is an effective strategy tadepted?

2- The strategy of using rhymes and songs for teaatong vocabulary helps
the pupils mastering good pronunciation?

3- This strategy develops teaching of core vocabwdan/communication of
the pupils?

4- This strategy facilitates learning of core vocaloy?

1.6 Hypotheses of the study
This study hypothesizes that the following supposs:-

1- The process of learning core vocabulary is fastdrizetter if learning
situation incorporates fun variables.

2- Nursery rhymes and songs are powerful strategietorhing core
vocabulary for the pupils at basic level schools.

3- Using rhymes and songs in teaching core vocabelacpurage pupils

mastering good pronunciation.

4- Rhymes and Songs in teaching core vocabulary helpetirners

use and communicate the language.
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1. 7 Methodology of the study

The methodology of this study is the experimentathud. Two tools will be
utilized for data collection: questionnaire for Hsly teaching staff at the basic
level schools in Shendi locality and a test for imupf English language. The
methodology of this study includes the subjects, rtiaterials and the procedures.
The sample of the study will be divided into twagps; experimental group and
control group. The material of the study includesdred nursery rhymes and
songs which are carefully selected from the intionally standardized ones that
have been used mainly in different educationairsgtor teaching core vocabulary
to the children. There will be two tests for theotgroups. The pre-test and post
test will be given to the control group and expemmal group. The statistical

package for social sciences (SPSS) will be useaabyze the results of this study.

- Sample of (10) teachers will be chosen to fill fuestionnaire, in addition
to (15) pupils at sixth class at the school Gir(4&) pupils in the same class

at the school boys will be subjected to the test.
1.8 Limit of the study

This study will try to investigate the strategyusing rhymes and songs in
teaching core vocabulary to the basic school pupiisnprove their vocabulary as
well as their pronunciation in order to communiciteglish language. The study
doesn't mainly concern with other phonetic, phogaal or semantic aspects of
English language.

Limits of the study include the following:-

1- Time: 2012-2014.
2- Place: Shendi locality.
3- Humanity: English language teachers and pupilsxtih €lass at training

basic school.
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Chapter Two
Literature Review

2.1 introduction

This chapter tries to shed light on the importasgiezts which are closely
related to the topic of the study. The chapterudek the related literature to
teaching and learning vocabulary in general and gocabulary in particular. Also
the chapter consists of some previous studies esearch papers in the field of
vocabulary. The chapter consists of the importaplamations about vocabulary
and core vocabulary in language teaching and legriiihe chapter concludes with
previous literature review in the field of vocalwlaeaching and learning to

illustrate some points about the core vocabulary.

2.2 Learning at early age or the appropriate time to learn another Language

A number of researchers have noted that teachingl@mrning languages at
early ages is advantages as children benefit frioeir tout standing ability to learn
a foreign or second language (FL or L2). One sigaifit theory is presented by
Noam Chomsky’'s (1968-1969) Language acquisitionid@eYLAD). Chomsky
suggests that all children are born with LAD thatables them to acquire any
language. Thus, children can learn more than ongylege any language they
surrounded, simultaneously. Again according to Cslgchildren are born with
an innate capacity that enables them to acquird th&tive language fast (around
the age of five) in the 1960 and 1970, Chomskyedadihat unique capacity the
language acquisition device (LAD). Any human basdorn with that genetic
LAD, that language acquisition device with all cinén are equipped since their
birth is assumed to be very flexible , and thatilfléity allows them to acquire the
language they are surrounded with typically theatime language in about five

years. Also according to Krashen; (1981-1982) Ybasng learners are know to
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posses a much more pliable affective filter (i.@tiwation, self-confidence and
anxiety) i.e. when the affective filter is weakjohmean that learners, attitude
should be positive to word learning. On the othandh if the affective filter is
strong (i.e.., the learners are un inspired or ligkself-confidence). They will not

be able to receive the language.

Some empiricists believe that language acquisitiemice with all children
Is assumed to be very flexible and that flexibiafjows them to acquire the
language they are surrounded with typically theatine language, in about five
years. Children were observed to have an amazinga@ty in acquiring their

language by the time they are five or six years old

Researchers claim that most appropriate time torlemother language is around
the age of six years. One theory that supportsyeéahguage learning and
language can be learnt more easily. Lenneberg (1®&gides Dr.Susan Curtiss ,
in a book by Curtan and Dahlberg (2004) opinions gower to learn language is
so great in the young .Other researcher said: ttieg main factor in building

foreign language (FL) proficiency is the amounttiofie spent for learning the
language. They state “when language learning begidier, it can go on longer

and provide more practice and experience, leadilignately to greater fluency
and effectiveness”. How ever, although childrenéhammense ability to learn a

language.

Some researchers have different perspectives regattle age of a young
learner. Rixon (1999) defines YLs as children fiwetwelve years old. Philips
(1993:3) assumes the same age range, never thdhesdefinition of YLs seems to
vary from one country to another based on the demanf the educational

authorities regarding the age at which childrenrs&ttending school.




Some studies claim that children between one tarad years of age
develop their ability and begin realizing the ctfahat the whole situation is

ritually followed by a name, which is reped by the conversers . Early

Research on L1 vocabulary acquisition revealed twards produced in
early childhood mirror people. Objects and actegtihappening around the child
(Clark 1993) children begin with words related whstintellectually and socially
meaningful to them Such as mummy and daddy, thieatmperiod hypothesis is
the idea that young children can learn a secondjlege particularly effectively
before puberty, also according to Mohammed Al-MakaMohammed MA,
(2010).

The main recommendation of the researcher is #tatt learning ELT at an

early age of six years or seven before.
Encourage learners to use only the English languagie in the class.

Many teachers and teacher educators in feel thathmaitention should be paid to
foreign language teaching in the early stages & thass system. According to
.Salwa Al Tayib Bakhit Washi MA ,[2000] . The @sher main findings and

recommendations are that, games and songs crea#iigoatmospheres in the
class room .Effective teaching requires the teadbeuse motivating techniques
with young learners in order to make E F L learnmgressible .In order to make
the syllabus more interactive and to stimulate tlkearners, supplementary
activities such as games and songs should be b&ilefo young learners of

English as a foreign language.
2.3 What is vocabulary

Vocabulary is an area which is perceived as beifiiguwlt to tackle and one
which learners quite often think they are unsumualearners themselves think

that vocabulary is one of the most difficult compots to master in a FL. Even
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after they have more or less mastered is not goodgh. The importance of
vocabulary also poses some challenges for teachieey. like to know in what
ways instructional programs might foster the aatjarss of so many words. It
IS not wonting that in foreign language learningrnal instruction is primary
source of input and consequently can be the safnceich miss understanding
and wasted effort. Therefore, special attention tnfugs given to presenting,
practicing and producing new vocabulary items. Tear vocabulary is
arduous task and it involves a considerable amoluetpertise. It is not as easy
as it seems to be vocabulary knowledge is the esingdst important area of
SL/FL competence. It includes to the concern off@llr skills. It is related to
both reading with its receptive understanding ofjlzage, and writing with its

productive use.

Consequently researchers have increasinglyn baaning their

attention to vocabulary which is considered jushgsortant as the

Acquisition of grammar and as an essential compowénall uses of

language, according to Hatch (1983:79) acknowlediget-

“when our first goal is communication, when we hditde of the new
language at our command, it is the lexicon thatriscial ...the words...will make
basic communication possible” “indeed lexical kneddie is known to be an
absolutely crucial factor across the whole spectromL2 activities” Hatch
(1983:79) vocabulary has also repeatedly been shiovipe related to proficiency;
the bigger your vocabulary is the more proficielaaguage you are.

Therefore, vocabulary has been proved to be onthefbest indicators

showing how well one writes, reads, understandsspedks any language.

Focusing on the grammar at the expense of vocabafaates so many problems

for teachers and learners of foreign language. @anating on teaching grammar
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explicitly locked the students inside the classromma cut them off the outside
world where they need to use the language for camwtation in real situations.
As Wilkins 1972 said that:-

(....without grammar very little can be conveyedhuaut vocabulary nothing can
be conveyed) Wilkins 1972:111).

Also the students will concentrate on the grammad aeglect the
vocabulary which is the main factor for communicati In addition to that
focusing on grammar means what takes place inbglelassroom has no relation
with what students need outside the classroom.hBcetare some vocabulary
learning problem which may be barriers to succéslsfoguage learning and
acquisition at basic schools. These problems kldage misconception, miss
understanding and forgetting of vocabulary itenms.most of the EFL settings
students learn vocabulary as a grammatical componghout pre-learning or
acquisition of the core vocabulary which is essgnti learning and acquiring any
language. Teachers and educators at basic schmdbsttart with core vocabulary
at early stage in order to facilitate learning asifjon, proper pronunciation as
well as communication.

Researcher said that appropriate use of corebuteny is essential to effective
communication; if the use of core vocabulary is ,J@@mmunication effectiveness is
luckily suffer.

As the word core suggests, core vocabulary retetedse words which are
more central to the language than words and tentetdhe most frequently
occurring ones. People prefer to use such wordsausecthey do have core
meaning and potential .They thought to be more “core”shese it is easy to

Find and antonym; also they are neutral informadihd usable in a wide
variety ofsituations

2.3.1 What is core vocabulary
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Core vocabulary can be define from a variety ofspectives and whole
nation seems quite broad (Schmitt, 2000, 2).

Core vocabulary is the core words that from theisbad interactive
communication. It consists of those hundred worsisdufor 85% of what we say
core are structure words such as pronouns, veebsrrdiners, adverbs, adjectives,

preposition and nouns.

Research shows that 80% of what we say is commiaagicaith only the
most basic words in our language, it refers to shmll numbers of words that
make up 70-90% of what we say a daily basis, (tves@ls are relevant across

contexts and can have many meaning.

Researcher claims that core vocabulary are thec bamsrds which used
frequently and across context and in every day amymsituations. Also other

research said that

Core words are words that are used frequently andobe across contexts to

express meaning and intent.

Core vocabulary is an area that is quite heavibeaeched and discussed,
especially by applied linguistic and language teashsuch as Carter 1987, Carter
and Mccalty 1988.

Research has shown a small number of core words asc‘l”, “you”,

“what”, “it” make up the majority of what we say arite.

According to other researcher core word is desigoedisers who are able
to put 2 or more words together to sentences. &isy are words, that are used

most frequently in conversation and writing.

Core vocabulary tends to be made up of verbs, dstradive and pronouns

because these words are smallest of words thdtamge in our language.
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Core vocabulary is the first most basic set of wditht a language learner
will need to master in foreign language in order ftdfil some minimal
requirement of competence in the language. Coneaide up of simple words that

one easily understood.

Core is so powerful, because it allows communicator express a wide
variety of concepts with a very small numbers ofrdgoif you want to be

understood by every one in a room, use a core words

Core vocabulary has been proved to be one of teeibdicators showing

how well one writes, reads, understand and speakiaguage.
We all use core words, all the time every day verg environment.
Core vocabulary can be used a systematic approatbaching communication.

Core vocabulary is the most central vocabulary lictv language learners should
be exposed first. The notion of a core vocabulagps up in more than one
linguistic sub discipline, but with different meags, “core vocabulary can help

that dream come true”.
2.3.2 Types of vocabulary

Vocabulary is not only required from those begisnaut also required from
all students at all levels of their studies, likbey skills of English language there
are different types of vocabulary item receptiveeurctive, passive, active, core
and fringe vocabularies. According to Melka (1998gearcher has often refered

to degrees of knowledge in order to define recepdnd productiveocabularies.

Core vocabulary will be discussed, a number of aesders reported that
receptive vocabulary is much longer than productive children understand novel
derived forms before they produce them.

>Lur <



According to the some researchers passive vocabulfrthe average
English-speaker is five-times larger than his/h&iva vocabulary. The results of
some studies indicated that students who have getopassive vocabulary were
more proficient than those have a smaller passne Generally, researchers have
demonstrated that receptive vocabularies are mueigel than productive
vocabulary in both L1 and L2 children can undemdtavords before they can

produce them.

Clark, 1993, song can be a good external stimul&to recalling receptive
vocabularies. Fringe vocabulary is less frequemnslyd words but sometimes fringe

words are used frequently, e.g. friend and famagnas favorite food and places.
2.4 Techniques for teaching English language

According to Clark (1998,122) in Fauziati (2002:@lementary school
students are children who still like playing, scetteacher is expected to be
imaginative and creative in developing their teachitechniques to make the
English lesson more teaching English to the begmekould need techniques.

There are many ways to teaching English to youagnkrs, but the most
important aspect to teach English is building themotivation to learn the
language. In other words making them think thatliShgs very interesting subject
to learn. According to (Fauziati). They should alsse appropriate techniques to
teach. There are many techniques in teaching vdaapisuch as using song,

nursery rhymes, pictures and games, etc.

Some researchers advocate that foreign languagendées should be
exposed to vocabulary through some strategies that can lifate learning.
However, it is generally thought that in foreigmémuage (FL) usually learning
takes place in a formal classroom setting. Lingaisind researchers call for a

new strategy for teaching core vocabulary to claldnn early stage in order to
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help them to learn high frequency words as welll@geloping pronunciation and
promote their language skills ,children are specmdople who need special

strategies in teaching English as a foreign langelag

In most educational setting all over the world, @ationalists place a great
emphasis using nursery rhymes and songs in teagbungg learners in their early
grades. It is believed that young learners resgmmsitively to nursery rhymes and

songs as an effective strategy that facilitateguage learning for core vocabulary.

Teaching core vocabulary through rhymes and sonfihelp the children
to master the language sound system and practiceyoiciation, more over using
rhymes and songs in teaching core vocabulary miittze children tgarticipate
actively to develop their language communication dganguage skills. Nursery
rhymes and songs create situation inside the abmgarmore similar to the outside
world in which children can reflect what they hdaen learning to bridge the gap
between what takes place inside the class room vainat they actually need
outside so that rhymes and songs are considereappsopriate strategy for the
children to master the core vocabulary and sole phoblems of misconception,
misunderstanding and forgetting as well as motnhgtiall the children to

participate actively in and out the classroom.

How to make vocabulary teaching and learning effectaccording to
Thornbury (2009.24,26) he listed several technigodsllow to make vocabulary
teaching as effective as possible:-

Firstly-repetition, “repetition of encounters wita word” Thornbury (2004.24)
e.g. in reading furthermore, he stresses the ingpmé of retrieval and use of the
new words while practicing, learners should makeiglens about words e.g.

match rhyming words or use new items to completesees.
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Another helpful elements motivation which is clpdeiked with attention.
“A very high degree of attention called arousal sseto correlate with improved
recall” Thornbury, 2004:25.

Also according to Thornbury 2004:25, advises taiaize a picture for a new
words or to link an abstract word with some memahge. Images drawn by the

students themselves have the best outcome.

Children need to be involved in learning a foreignguage through different

senses; therefore, they need special material suppo

According to many researchers there are variousreqes in vocabulary, like
using real objects, (realia) pictures, mime, gestyrtexts, rhymes and songs, etc.
Ways of getting children involved in learning onetloe best ways of getting
children drawn in the language class is through éativities.

Among the fun activities songs, rhymes are the raffsttive ones to be used for

children in the language class.

2.5 What involved in knowing a word

Empirical research conducted by syllabus desigaedscourse book writers
to show the nature of lexis resulted in a vaguenmgaof what is involved in
knowing a word thus, different notion exist of whatmeans to know a word;

degrees of knowledge also exist (Nation,1990;31).

Various researchers have proposed a variety oésseuknow about a word in order
to acknowledge, master and use it. Moreover, rebees’ views of what about

knowing a word, Baumann, Kame, ennui, Ash,2003.

Conventionally, when we talk about knowing a wave, mean knowing its definition

(Cook,2001:6061). However knowing a word by sightl sound and knowing a
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word’s definition are not the same as the knowiow lto use the word correctly as

being able to use that word in speech and writamgl, understanding it

when it is heard or seen in various contexts. @il Gildea,1987).

Nation (1990:31) proposes that following list oéthifferent kinds of knowledge that
a student must master in order to know a wordh@)nmeanings of the word (b) the
written form the word (c) the spoken form of therdigd) the grammatical behavior
of the word (e) the collocation of the word, (fethmegister of the word, (g) the
associations of the word and (h) the frequentlghefword.

2.5.1: Learning a new word:-

By definition vocabulary learning is the process which information is
obtained, stored, retrieved and used, (Rubin, 188Xjited in Hatch 8 Brown, 1995),

have indentified five steps in learning a new word

(a) Having source for encountering new words,gétting clear image either
visual or auditory or both of the form of the newnrds, (c) learning the meaning of
the words, (d) making a strong memory connectiotwben the forms and the

meanings of the words, and (e) using the words.

Also the knowledge of a word entails knowing a grdaal about it. Such as
information about its general frequency of use, Iitwitation its collocation
probabilities, it score form and its semantic feasu Knowing a word includes the

ability to recall meaning, infer meaning, comprethartext and communication orally.

Aspects of knowing a word

What knowing a word includes. Besides, knowing then of the word
learners as need to be familiar with its grammayeCXegular form of verbs or
plural nouns, the position of adjectives etc, leasnshould know the words form
meaning and use. The learner must be familiar Wi¢hword collocation and the

right way and appropriateness of use.
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(Ruutment, 2005). They are classified into a styiaefor understanding the
meaning of the words such as making deductions tteenword form, liking to
cognates, guessing from the context and usingodiaty, and (b) strategies for
acquiring words, such as repeating the word ovdroser again, organizing words

in the mind, linking to background knowledge.

(Jones, 1998; Yamato, 2000) moreover, Nation, 199f@gested that
teaching strategies for handling un known wordsgctvincluded guessing through
context, memorization and analyzing the word molpdioally is better that
teaching the word .He believe that words do havspecial significance for

children learning a new language.

Poetry and music are elements of each human socldigy play an
important role in the process of learning and ugivg mother tongue, music and
poetry are also an essential part of the foreigguage learning for young learners
(Phillips, 1993:100) “songs and rhymes are thet fegperienced parts of

communication in children’s mother tongues”.

Educationists place a great emphasis on using mursgmes and songs in
teaching young learners in their early gradess Ibelieved that young learners
respond positively to rhymes and songs as an eféestrategy that facilitates

language learning for core vocabulary.

Teaching core vocabulary through rhymes and sonljhe&lp the children
to master the language sound system and practmeper pronunciation, more
over using rhymes and songs in teaching core vdagbmotivate the children to

participate actively to develop their language camimation and language skills.

Rhymes and songs create a situation inside classnmore similar to the outside.

Rhymes and songs in English language teachingeamndihg:-
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“Children really enjoy learning and singing songBhillips, 1993:100) and
have fun doing rhythmic activities while recitingymes. Children grow up with
songs and rhymes and develop their first languagethem. These points support
foreign language acquisition music and rhymes predupositive live feeling they
motivate to learn and to be active, rhymes and saing both means and content of
foreign language learning. It is small wonder howcl students are at learning

songs and rhymes.

Songs and rhymes are relaxing, they vary the lesgoagress, and they provide
fun and action and encourage harmony with in ofeasd within group
“Murphey, 1992:8".

Children have innate ability to learn a languadgeeyldon't learn properly if
they find their lessons boring and un excitingantf children learn better through
interesting activities and for this reason songd Hrymes and games are very
useful tools for teaching them a foreign langudgje) @ctually songs and rhymes
helps children learn in an enjoyable environmerthaut making them feel the
pressure of learning a foreign language “Registbaka university issn, 2075-
3098” page: 168.

Songs and chant can be used very effectively thtehildren the sound and
rhymes of the language and to reinforce structanesvocabulary; moreover songs
contain words and expressions of high frequencyaddfed repetition. Using songs
regarded as one of the best ways for practicingdmveloping the listening skills
of especially young learners, (modern foreign laggy young learners, listening
skill, song, page: 327).

2.6 Reasons for using songs in the EFL classroom

The effective, co genitive and linguistic reasons fising songs which

follow are grounded in learning theory, and providside into the benefits of
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songs into the classroom. Affective filter hypotbess one of five proposed
hypothesis developed by Steven Krashen, 1970. 8sitis explanation of how
the effective factors relate to language learnithgs particularly appealing to
teachers because it provides an explanation tosehye learners learn and other
do not. Teachers have long recognized the neegdupils to have a positive
attitude in regards to learning, Krashen, 1982indahat three effective variables
play an important role in L2 acquisition: motivatjcself-confidence, and anxiety.
Learners with high motivation, self-confidence, amdow level of anxiety are
more successful in L2 acquisition than those wheolass motivated, have lower
self-esteem, and are more apprehensive. Moreovashién, 1982, clarifies that,
for optimal learning to occur, the affective filterust be weak, which means that
learners attitude should be positive towards legrnOn the other hand, if the
effective filter is strong (i.e.the learners arengpired or lacking self-confidence),
they will not be able to receive the language bseahe input is prevented from
through; “if the input is prevented from passingotigh, there can be no
acquisition”(Gass and Selinker, 2008:402).

One of the most relaxing, delightful, and amusiaghnhiques in teaching
EFLV is songs and rhymes. Salcedo(2002:75) ass&ts'songs also allow timid
students to hide behind the music and take thespreoff”.

As such, even who are naturally embarrassed aecduisged to participate
in front of their colleagues in the classroom couldd released from such

bashfulness when songs and rhymes are integratedhe lesson.

Cognitive reasons, songs also presents opportsinitee developing
automaticity which is the main cognitive reason fismg songs in the classroom.
Using songs can help automatize the language dawelat process traditionally it
was believed that automatization would occur thlougpetitive exercises in a

non-communicative environment. However, the meassindts towards the
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communicative teaching methodology requires thdbraatization occurs in a

different manner.

Linguistic reasons: besides automatization, thsra linguistic reason for
using songs in the classroom. Some songs are emtakamples of colloquial
English that is the language of informal conves®] of course the majority of
language most EFL pupils will encounter is in fadiormal. Using songs can
prepare pupils for the genuine language they vallfdced with. The exposure to
authentic English is an important factor in promgtianguage learning. It relates

directly to both the affective filter and automéiic

The repetitive style of songs then helps to pronattomatization of colloquial
language. In fact, studies have shown that musscrhany benefits Kirsch (33)
points out that many language teachers have desicttite benefits of using rhymes

and songs in foreign language classes as follows:-

* Rhymes and songs are very popular with young laggl@arners who tend
to be familiar with this type of literacy from sabi@mr home.

» Children don't feel shy away from poem and song®iaign language.

» Teacher are equally familiar with them and thus rinagt them a good way
in the teaching of foreign language, .

* The rhythmical pattern facilitates and acceler&aming.

* They are good means of developing listening promation and speaking skill.

* Pupils don't tired of listening to and repeatingrtin over and over again,
they join in with the parts they know and learn en@ound, words and
sentences with each successive performance uesilgradually master the

text.

2.6.1 Techniques for using music with EFL learners
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Researchers (e.g.Murphey, 1992; Phillips, 1993)gssigd some ways to
teach songs to different types of learners, presgnnteresting techniques for

employing rhymes and songs in the language classroo
2.6.2 Procedure of teaching a son

(a) The teacher gives his pupils a brief idea of thekgeound of the song.

(b)He/she explains its story.

(c)He/she displays the relevant wall, picture if iaisilable.

(d)The teacher plays the recorded materials twiceenthi2 books are closed.

(e)For developing listening comprehension.

(f) He/she ask a few questions for testing the pugiteecal comprehension of
the song, pupils are encouraged to give short answe

(g)Pupils sing it in chorus.

(h)The teachers use pictures, gestures or mimes.

(i) They perform it with accompanying actions.
2.6.3 Preparing the song

The teacher has to use the song title key wordtyngis and photos in the
same way as where preparing reading texts of liggen

2.7 Rhymes

It is only natural for young children to be actias it is their nature to be
energetic and playful. Action rhymes captivate ypuearners and help teachers

convert their natural energy.

Action rhymes also help even beginners’ associatelsvand phrases with
meaning. Many basic level language learners amoreing very well to rhymes.
Some of the reasons may be the rhymes; the rgmeind most importantly the

fun involved in rhymes get children naturally drawm it. Also these young
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learners can initially find it very difficult to member how to say complete phases
in a foreign language. They remember whole rhymés wase, for example
rhymes and physical action involved in action rhgrhike “head, shoulder, knees

and toes”.

Rhymes provide fun drills of vocabulary for partgtee body. This kind of

rhymes also involves lots of repetition, (Dhakavensity journal of linguistic).
2.7.1 Types of rhymes

Rhymes are taught “to practice the sound, rhymek siress patterns of
English and in some cases to practice a structeindlips,1993:08). The didactic

background of some types of rhymes is similar &tifpes of songs, example this:-
(a) Counting rhymes: example one-two-| see you.

Choosing rhymes are very useful for that. They eshmandom selection with

rhythmic speaking and train the vocabulary. Exantidpe rhymes)

Children like rope skipping, rope rhymes suppog #tquisition of numbers or

simple sentence structures.

(b) Clapping rhymes: is supported by hand clappifach clapping rhyme has its
own pattern how to clap hands with a partner stapdipposite. These rhymes
support the development of a falling for rhyme tbe language and, moreover

they train the right pronunciation of vocabulary.

(c) Bouncing rhymes: they train the feeling for thhym and the concentration both

or reciting and ball bouncing.
2.7.2 Guidelines for teaching rhymes and chants

For presentation rhymes and chant:-
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A CD or spoken by the teacher and the action shioelldone on started.
Then the teacher checks if the students undersk@odontent. It is not necessary
to translate word by word but the students shoatmikkwhat the rhymes or chant
means. This step can be supported by visual aiols.tNe students learn the text
step by step.

According to Murphery, 1990, refers to as the “sehgk in my
head”(SSIMH) Phenomenon. He asséntst “for variety of reasons, songs stuck in

our minds and become part of us”.
2.8 Review of previous studies

Beck et al (2002) concludes in his research thHathal available evidence
indicates that there is little emphasis on the sstiipn of vocabulary in school
curricula. The lack of attention to vocabulary asate vocabulary in particular
affects the capabilities of pupils in reading ameaking English whether it is
second or foreign language. Scarborough,H (200%)ews very convincing
evidence that children who enter kindergarten wigak language skills are likely
to encounter difficulty in learning to read. Mosildren fail to catch up at schools
because of their weak vocabulary development. Bitgren should be exposed to

much oral language in school to develop their vataly.

The idea of core vocabulary is not new. A core bodary is comprised of
the words that are used most commonly in the egpescommunication
(Yorkston, et,al 1988). The most significant traifsa core vocabulary are that it is
relatively small in size and varies little acroadividuals or environments. Most
core vocabulary work has linked the words to paliicage ranges with a focus on
social and needs-based communication (yorkston8)13milar studies, which
resulted in core vocabularies ranging from 250-8&8ds were conducted with

pre-school aged children ( Beuke, Jones ,&Rowar@18@arvin, Benkelman&
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Bilyue,1994;Trembath, balandin&Togher 2007) altloése studies determine that
333 or fewer words account for at least 80% ofvatirds used by the child
participants. Furthermore, no studies have invast)the core vocabulary that is

used most often in academic settings and activities

Hart&Risley (1995) say that children enter schooithwmeaningful
differences in vocabulary knowledge as a resullifiéerences in experiences and
exposure to literacy and language activities. Newabulary must be presented in
context and the best way to acquire vocabulary ys"fpicking up" words
incidentally as a by-product of being exposed tgdaamounts of input in reading
and listening tasks. According to, someresearat@es vocabulary is a small set of
simple words, in any language that are uskdquently and

Across contexts. Baker, Hill 2000 stated thatecbelps to form easy
sentences to enable all children to express theesealuch as "put it here", "get
me this" ," | want that" and this what the kids cié&e order to build their length of
utterances. Data suggest that children build emsguage words and phrases with
core vocabulary. The core vocabulary developmestdgnaat impact on acquiring
fluency in children.(baker 2000) Learning, as aglsmge based activity, is
fundamentally and profoundly depend on vocabulargwledge. Learners must
have access to the meanings of words that teacdnesarrogates (other adults,
books,films,etc) use to guide them into contemptatknown concepts to learn
something new.(Baker)More recently, vocabulary taken a more central role in
models of reading as research uncovers its inflleoie earlier reading and
reading-related skills.(Wang&Geva2003). Accordingtones 1995, most learners
of second language feel concerned with the burdewocabulary learning and
worry about the question of how to cope with themfiolable task of learning
thousands of words. This has been documented byn@dber of questionnaire,

interview and case studies. Core vocabulary costalhparts of speech such as
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nouns, pronouns, verbs, adjectives, adverb, premaesj conjunctions, and

interjections and serves as great medium for tegdanguage (Baker, Hill 2000).

Rees,(1977) says that " songs can effectively oetef teaching by helping
to practice and revise vocabulary, idioms, sentgrateerns, pronunciation, stress,
rhythm, and intonation in a variety of languagelesty and offer background
cultural information ...without recourse to barrenilldr (Rees,1977,p226).
Research indicates clearly that in addition to ciigy performance, vocabulary
knowledge affects the student's ability to paratgpfully in social and academic
classroom routines. In this regard all students lwamefit from vocabulary if this

vocabulary is selected and taught to meet the éegirneeds, ability, and interests.

The gradual development of the L2 lexicon is a amdntal part of the
process of learning a foreign language. Howeveraftong time, vocabulary was
among the neglected aspects of language teachener(1987) attributed this
neglect to two main factors (1) more emphasis waslittonally placed on
grammar because it was often considered that véemgbwould be picked up if
learners were given sufficient exposure to theelal@nguage and (2) there was no
underlying perception that syntactic relations @anefficiently typified because
they are finite where as this cannot be done witbkis, where relations are
theoretically infinite. Still, a number of attpts have been made  to define
the most wuseful words for learners to learl®gden’s (1934 - 1968)
West’s (1953) and Nation's (1990) listé the core, basic

Vocabularies of English, which illustrate such aip¢s, recognize that
speakers use a limited number of lexical items sxra wide range of
communicative events. This list shows the most comiare function words such
as pronouns, prepositions, and determiners alofig mauns (e.g. man, woman,

house), verbs (e.g. make, come, go ), and adjscte/g., hot, warm, bad, good).
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Chapter Three
The Methodology
3.1 Introduction

This chapter tries to present the components ofnte¢éhodology of the
study. The method of this study includes the saraptle study or the participants
who are selected for the conduct of this experialestudy. Also, the chapter
includes the instruments which the researcher iisgg utilize in order to collect
the needed data from the subject of the study.sTiiigect of the study consists of
two groups; experimental and control groups. Thaptér shows the procedure
which is followed by the researcher to consided aontrol all the variables of the
study to start with the pre-test for the both gapd the post-test as well . Also,
the chapter illustrates all the steps which willfbkowed to collect the data of the

study to be analyzed according to the outcomeleopte-test and post-test.
3.2 The method

The research follows the quantitative method ofstinely which includes
research instruments and the analysis of the ¢etlaata from the sample of the

study.
(A) The Subject

The study is conducted in the elementary schoalsérs. The pupils of the
boy’s school are selected to form the control grotithe study while the female
pupils of the girl's school are selected to forra gxperimental group of the study.
The researcher is going to teach the experimentapgto apply the support
material of core vocabulary texts on the femalessti@om. The control group
includes (15) boys who are in grade six; the graugoing to study with the

traditional method without the support material aifre vocabulary texts. The
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experimental group includes (15) female pupils v@ln@ in the same grade of the
boys. The pre-test will be administered to the gvoups in order to check the
academic standards of the two groups. The res@asceing to teach the support
material to the experimental group and then thé-fass$ also will be administered
to the two groups to compare the outcomes of tist-fiest in order to judge the
support material of the core vocabulary texts aiogr to the research questions

and the hypotheses of the research.
(B) The materials

The materials of this study consist of three iteffise first item is the
support material which includes all the songs drnaines which will be studied as
a core vocabulary development. The main purposthisfmaterial is to increase
the vocabulary of the pupils to be able to read emchprehend better than the
other pupils who don't study this material of comeabulary development. The
second item of the materials is the pre-test. Hsearcher designs a pre-test to be
distributed to the two groups to understand theadamic level and standard in
English as well as their stock of vocabulary theywdn The third item of these
materials is the post-test which has been desigmadly to give the positive or
negative indication of the study. The result oStpibst-test will be analyzed in
order to arrive at the conclusion of the study. Timal findings of the study
depend on the three items of the study which arestipport material, the pre-test
and the post-test.

(C) The procedure

The method which is selected by the researcheqisranental method

In this method the researcher is going to selea gmoups. In grade "6at
Altadreeb basic level schools for girls and boyke Tooys group is the control

group at the boy’s school, while the other groupxperimental group at the girl's
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school. The two groups related relate to the sacaeleanic level as well as the

cultural and social levels.

The researcher is going to teach the experimemtalpgat the school girls
through rhymes and songs. On the other hand tlendegroup at the school boys
without rhymes and songs. The researcher will stéh the pre-test for the both
groups to understand their academic level and atdnd English as well as their
stock of vocabulary they have. After teaching the groups where given the post-
test on vocabulary which have been designed ma&inbjive positive or negative
indication of the study. To examine whether theglarstand or not they were
asked to answer various questions relevant tottlty sAfter that the researcher is
going to analyze each one’s result, thus, the relenis going to check the pre-

guestions with next ones.

After checking the final exam the researcher witevto the best method.
Also the researcher is going to use the questioarar the English teachers and

inspectors at the basic level school at shendiitgca

A questionnaire is prepared to be distributed t® tlhachers in order to
collect the needed data according to the reseanektigns and hypotheses. The
researcher is going to distribute the questionnane collect it from the

participants.

The questionnaire consists of twenty statementsiwhre relevant to the
aims and objectives of the study . the copies efghestionnaire were distributed
in February to the target population , mentionedvab. then the teachers were
asked to answer each statement of the questionmacbhoosing one answer of the
given fifth choices for each statement . Then thimined data will be analyzed by

using statistical Program SPSS

(D) Validity and Reliability
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Validity refers to the accuracy or truthfulness a@fmeasurement .The
researcher undertook a questionnaire as valid togrovide reliable data .The
guestionnaire in its initial form has been presentethe supervisor who gave his
opinion by adding , excluding or amending some ln¢ statements of the
guestionnaire. The supervisor recommended thattdtements ought to cover and

express the hypotheses of the study and measumepitoperly.

To verify the validity of the study, the researcladter that presented the
guestionnaire to a committee of three experieneagdhers in the department of
English language at the university of Shundi , kies of arts and education
.Dr.Babiker,Dr.HassanAidaroos and Dr.Nadeer Sirh#dem.The questionnaire
was revised by them in their judgment , they aNe their valuable contribution
by adding , excluding or amending some of the statds of the questionnaire .
They mentioned that the questionnaire appears tasume the knowledge and
ability it requires to measure (face validity) alspproved the items of the
guestionnaire that where valid to the study. Soqiestionnaire validity was of a

high stability and internal consistency.
Reliability of the questionnaire

After the verification of the validity of the questnaire. The questionnaire
was distributed to 10 teachers and inspectors gfiffnlanguage at the basic level
school, two Males and eight Females then the reseamanually as well as with
the computer, calculated the correlation between ttho Males and the eight
female’s respondents they figure out the consistema the stability of it. It is

found that the reliability has reached the poin®.af which is very good.

Reliability Coefficient Formula
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Cronbach’s(alpha)is coefficient of reliability. It's commbnused as a
measure of the internal consistency or reliabiitya psychometric test score for

sample examinees.

-
Cronbach’s. is defined asa = X (1 — E_z==1z ¥ )

Ty

Reliability — Cronbash’s Alpha for thus data is @ufdiich proves the questionnaire

was found to be reliable.
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Chapter four

DATA ANALYSES

RESULTS AND DISCUSSION

4.0 Introduction

This chapter discusses the results of thestipnnaire given to the
teachers and the tests given to the pupils radey six at Altdreeb Basic Level
School s / Boys, Girls at Shundi University .Pupere given two tests -Pre —
test before the study for both groups , ahd post — test after the study to
examine and measure their understanding abdities well. On the other
hand , the teachers of the English Languape¢he Basic Level Schools at
Shundi Locality were given questionnaireto take their knowledge and
experience in this area to measure thealue of teaching with rhymes
and songs . The performance of the pupils tba two tests and the
answers of the teachers were measured amalyzed .The analysis of the
data was shown in tables as well as in@sifigures . Data are displayed
in tables by using the percentage method fequencies as well . The tests
and every statement of the questionnaire reweanalyzed by using the
statistical program SPSS. Below every table &fgdres, an interpretation were
written to describe the pupils’ performaraewell as the answers of the

teachers
4.1 The Results of the Questionnaire

Each table will be assigned to a correspaohd statement in the
guestionnaire ( refer to Appendix (E) fohet questionnaire) .Below each

table , the results will be analyzed andcdssed by the researcher .
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Frequencies

Statistics

Q1]/Q2|Q3|Q4|Q5|Q6|Q7|0Q8|Q9 Q10Q11Q12Q13(Q14Q15(Q16(Q17/Q18(Q19(Q20

N  Valid|l 10 10| 10| 10| 10| 10| 10| 10| 10| 10| 10| 10| 10| 10| 10| 10| 10| 10| 10| 10

Missi 0| 0| 0| 0| 0| 0| 0| 0| 0| O] O] O] O] O] O] O] O] O] O] ©O

Mean 000 (000 {000 (000 (000 {000 [000 (000 000 {000 (000 (000|000 {000 {000 (000 [000 [000 (000 (000

Std. Deviaf164 246|164 921 921711305 [705 [640 [841 705 [164 (921 [305 [623 (921 [305 [167 {491 (640
Frequency Table

> L J<




Table 4.1.1 Teaching English language vocabulaxuth various techniques is

effective.
Q1
Cumulative
Frequency | Percent | Valid Percent Percent
Valid Agree 2 20.0 20.0 20.0
Strongy Agree 8 80.0 80.0 100.0
Total 10 100.0 100.0

Table and figure 4.1.1 show that (80%) of the resients are strongly agree that
teaching English language vocabulary through varitechniques is effective ,

(20%) agree while no neutral , strongly disagre@ disagree respondents . The
above result indicates that all the answers of gheicipants agree strongly or

agree which support the hypotheses of the studifipely.

Q1

10

Agree Strongy Agree

Q1

Figure : 4.1.1teaching English language vocabulaigugh various techniques is

effective

Table :4.1.2 -songs and rhymes help learners toilmcgnd use vocabulary
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Q2

Cumulative
Frequency | Percent | Valid Percent Percent
Valid  Netutral 1 10.0 10.0 10.0
Strongy Agree 9 90.0 90.0 100.0
Total 10 100.0 100.0

The above table and figure 4.1.2 below show th@C4P of the respondents
strongly agree that songs and rhymes help leataeasquire and use vocabulary .

while (10%) neutral and no strongly disagree aisdgliee respondents .

Q2

10

Netutral Strongy Agree

Q2

Figure :4.1.2 songs and rhymes help learners toigcgnd use vocabulary




Table :4.1.3- teachers must use different techsigqoieneet the moods of the

young learners

Q3
Cumulative
Frequency | Percent | Valid Percent Percent
Valid Agree 2 20.0 20.0 20.0
Strongy Agree 8 80.0 80.0 100.0
Total 10 100.0 100.0

Table :4.1.3 above shows that (80%) of the respasdstrongly agree , (20%)
agree ,while no neutral , strongly disagree andgiee .Therefore, teachers must
use different techniques to meet the moods of theng learners as the figure

below also illustrates .

Q3

10

Agree Strongy Agree

Q3

Figure:4.1.3- teachers must use different techrsiqoeneet the moods of the

young learners

Table :4.1.4-songs and rhymes create a positivesgghere in the classroom.
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Q4

Cumulative
Frequency Percent Valid Percent Percent
Valid  Netutral 1 10.0 10.0 10.0
Agree 2 20.0 20.0 30.0
Strongy Agree 7 70.0 70.0 100.0
Total 10 100.0 100.0

(70%) of the respondents in the above table andrdigt.1.4 below support
strongly agrees that songs and rhymes create diveositmosphere in the
classroom, (20%) agree, (10%) neutral, no respdadsiiongly disagree and

disagree.

Q4

Strongy Agree

Netutral Agree

Q4

Figure :4.1.4-songs and rhymes create a positmesihere in the classroom.

Table :4.1.5- rhymes and songs enhance motivabiole&rning
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Q5

Cumulative
Frequency | Percent Valid Percent Percent
Valid  Netutral 1 10.0 10.0 10.0
Agree 2 20.0 20.0 30.0
Strongy Agree 7 70.0 70.0 100.0
Total 10 100.0 100.0

The result in the above table and figure 4.1.5Wwalemonstrates that (70%) of the
respondents, strongly agree, (20%) agree and (b@#tyal while no respondents
strongly disagree and disagréd the respondents either agree or strongly agree
that rhymes and songs can enhance motivation dé#vaers; so these answers go

positively with the questions and hypotheses ofstaey.

Q5

Strongy Agree

Netutral Agree

Q5

Figure: 4.5.1- rhymes and songs enhance motividiolearning.

Table 4.1.6 enjoyment and teamwork are positiveofado overcome anxiety and

shyness

40
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Q6

Cumulative
Frequency Percent Valid Percent Percent
Valid  Netutral 1 10.0 10.0 10.0
Agree 3 30.0 30.0 40.0
Strongy Agree 6 60.0 60.0 100.0
Total 10 100.0 100.0

Some respondents (60%) in the above table andefiguir.6 below strongly agree
that enjoyment and teamwork are positive factorsot@rcome anxiety and
shyness, (30%) agree (10%) neutral while no respatsdstrongly disagree and

disagree.

Q6

Netutral Agree

Strongy Agree

Q6

Figure 4.1.6 enjoyment and teamwork are positicéofa to overcome anxiety and

shyness.

Table 4.1.7 — young learner respond positivelyotogs and welcome them

41
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Q7

Cumulative
Frequency | Percent | Valid Percent Percent
Valid Agree 3 30.0 30.0 30.0
Strongy Agree 7 70.0 70.0 100.0
Total 10 100.0 100.0

The above table and figure 4.1.7 below show thaingolearners respond
positively to songs and welcome them , (70%) of id&pondents strongly agree
with this statement , (30%) agree while no one ma¢ut strongly disagree and

disagree .

Q7

Agree Strongy Agree

Q7

Figure 4.1.7 — young learner respond positivelydogs and welcome them

Table 4.1.8- Rhymes and songs encourage pupilartizipate positively




Q8

Cumulative
Frequency | Percent | Valid Percent Percent
Valid Agree 5 50.0 50.0 50.0
Strongy Agree 5 50.0 50.0 100.0
Total 10 100.0 100.0

The above table and figure 4.1.8 below show thgimes and songs encourage
pupils to participate positively half of the respents (50%) strongly agree, (50%)
agree while no respondents neutral strongly digsagnel disagree.

Q8

Agree Strongy Agree

Q8

Figure 4.1.8- Rhymes and songs encourage puppartipate positively
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Table 4.1.9 —Songs and rhymes are highly loaddd eute vocabulary

Q9
Cumulative
Frequency | Percent Valid Percent Percent
Valid Agree 6 60.0 60.0 60.0
Strongy Agree 4 40.0 40.0 100.0
Total 10 100.0 100.0

Table and figure 4.1.9 show that the teachers' arsswegarding statement (9)
which said songs and rhymes are highly loaded woitabulary , (40%) strongly
agree , (60%) agree while no one neutral , strodigigigree and disagree.

Q9

Agree Strongy Agree

Q9

Figure 4.1.9 —Songs and rhymes are highly load#d eare vocabulary

Table 4.1.10- Rhymes and songs can be used to aldahguage skills
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Q10

Cumulative
Frequency Percent Valid Percent Percent

Valid  Stronglydis Agree 2 20.0 20.0 20.0
Disagree 1 10.0 10.0 30.0
Netutral 1 10.0 10.0 40.0
Agree 5 50.0 50.0 90.0
Strongy Agree 1 10.0 10.0 100.0
Total 10 100.0 100.0

The result in the above table and figure 4.1.1@wallisplays that (50%) of the
respondents agrees that Rhymes and songs cand&usach all language skills
,(10%) strongly agree , while (10%) neutral , (208tpongly agree and (10%)

disagree .

Q10

Netutral

Stronglydis Agree Disagree Agree Strongy Agree

Q10

Figure 4.1.10- Rhymes and songs can be used to &#ldanguage skills.

Table 4.1.11-using songs and rhymes don’t incresseaer’s vocabulary.

45
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Q11

Cumulative
Frequency Percent Valid Percent Percent
Valid  Stronglydis Agree 5 50.0 50.0 50.0
Disagree 5 50.0 50.0 100.0
Total 10 100.0 100.0

The table above and figure 4.1.11 below show thmbst half of the respondents
(50%) strongly disagree , (50%) disagree , thabhgusongs and rhymes don’t
increase the learners vocabulary while no respdedsrongly agree , agree and
neutral. The above answers for this question iniquaar indicate that all the
respondents are either agree or strongly agreeisiva songs and rhymes increase

the stock of vocabulary to the students of thedolasiel.

Q11

Stronglydis Agree

Disagree

Q11

Figure 4.1.11-using songs and rhymes don't incrésesaer’s vocabulary.

Table 4.1.12 — By using repetition through songsilpican master language sound

system.
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Q12

Cumulative
Frequency | Percent | Valid Percent Percent
Valid Agree 2 20.0 20.0 20.0
Strongy Agree 8 80.0 80.0 100.0
Total 10 100.0 100.0

The result in the above table and figure 4.1.12weallustrates that (80%) of the
respondents strongly agree , (20%) agree that Img ugpetition through songs
pupils can master the language sound system , waoileespondents neutral |,

strongly disagree and disagree .

Q12

10

Agree Strongy Agree

Q12

Figure 4.1.12 — By using repetition through songgils can master language

sound system.

Table 4.1.13- Rhymes and songs stuck in the leamards so they can memorize

the words easily
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Q13

Cumulative
Frequency | Percent Valid Percent Percent
Valid  Netutral 1 10.0 10.0 10.0
Agree 2 20.0 20.0 30.0
Strongy Agree 7 70.0 70.0 100.0
Total 10 100.0 100.0

The table above and figure 4.1.13 below demonstinaitie(70%) of the respondents
strongly agree and (20%) agree that rhymes andssstagk in the learners minds
so they can memorize the words easily. while (10®&ytral and no respondents

strongly disagree and disagree.

Q13

Strongy Agree

Netutral Agree

Q13

Figure 4.1.13- Rhymes and songs stuck in the lemmexds so they can memorize

the words easley.

Table 4.1.14 —Singing can improve pupils pronum@maand intonation patterns

especially young learners




Q14

Cumulative
Frequency | Percent | Valid Percent Percent
Valid Agree 3 30.0 30.0 30.0
Strongy Agree 7 70.0 70.0 100.0
Total 10 100.0 100.0

Singing can improve pupil’s pronunciation and ir@ban patterns especially
young learners. The result in the table above anad below 4.1.14 display s that
(70%) of the respondents strongly agree (30%) atgrelbe statement, while no

respondents neutral, strongly disagree and disagree

Q14

Agree Strongy Agree

Q14

Figure 4.1.14 —Singing can improve pupils pronutnmmeand intonation patterns

especially young learners.

Table 4.1.15 — songs and rhymes help pupils toquoce sounds and words

confidently and accurately.
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Q15

Cumulative
Frequency | Percent | Valid Percent Percent
Valid Agree 1 10.0 10.0 10.0
Strongy Agree 9 90.0 90.0 100.0
Total 10 100.0 100.0

The result in the above table and figure 4.1.1%9Wwealemonstrates that (90%) of
the respondents strongly agree and (10%) agreesivags and rhymes help pupils
to pronounce sounds and words confidently and atelyr but no one neutral ,

strongly disagree and disagree

Q15

10

Agree Strongy Agree

Q15

Figure 4.1.15-— songs and rhymes help pupils tagaroce sounds and words

confidently and accurately

Table 4.1.16- teaching core vocabulary at earlgestacilitates learning and

acquisition of language.
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Q16

Cumulative
Frequency Percent Valid Percent Percent
Valid  Netutral 1 10.0 10.0 10.0
Agree 2 20.0 20.0 30.0
Strongy Agree 7 70.0 70.0 100.0
Total 10 100.0 100.0

(70%) of the respondents in the above table anagdig.1.16 below strongly agree
that teaching core vocabulary at early stage fat#s learning and acquisition of
language (20%) agree , neutral (10%) while no nedeots strongly disagree and

disagree

Q16

Strongy Agree

Netutral Agree

Q16

Figure 4.1.16- teaching core vocabulary at eadygestfacilitates learning and

acquisition of language.

Table 4.1.17 — through songs and rhymes youngdesigoncentrate enough to

listen to sounds and words.
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Q17

Cumulative
Frequency | Percent | Valid Percent Percent
Valid Agree 3 30.0 30.0 30.0
Strongy Agree 7 70.0 70.0 100.0
Total 10 100.0 100.0

Table and figure 4.1.17 show the teachers answgesding statement (17) which
said through songs and rhymes young learners ctmaterenough to listen to
sounds and words, (70%) of the respondents stragglye, (30%) agree, while no

respondents neutral, strongly disagree and disagree

Q17

Agree Strongy Agree

Q17

Figure 4.1.17 — through songs and rhymes youngéegaiconcentrate enough to

listen to sounds and words.

Table 4.1.18 — using songs and rhymes inside ot@sss is just a waste of time.
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Q18

Cumulative
Frequency Percent Valid Percent Percent
Valid  Stronglydis Agree 6 60.0 60.0 60.0
Disagree 3 30.0 30.0 90.0
Strongy Agree 1 10.0 10.0 100.0
Total 10 100.0 100.0

The table above and figure 4.1.18 below display {fh8%) of the respondents
strongly agree that using songs and rhymes indaks ¢cooms is just a waste of

time , no one agrees and neutral , while (60%)nglyo disagree and (30%)

disagree .

Q18

Q18

Figure 4.1.18- songs and rhymes inside class ra®just a waste of time.

Table 4.1.19- teaching core vocabulary through sal®yelops good pronunciation

and fluency

Stronglydis Agree

Disagree

saz

Strongy Agree




Q19

Cumulative
Frequency Percent Valid Percent Percent
Valid  Stronglydis Agree 1 10.0 10.0 10.0
Strongy Agree 9 90.0 90.0 100.0
Total 10 100.0 100.0

The result in the table and figure 4.1.19 below destrates that (90%) of the
respondents strongly agree that teaching core wbaigbthrough songs develops
good pronunciation and fluency, (10%) strongly dis@ while no respondents

agree, disagree and neutral.

Q19

10

Stronglydis Agree Strongy Agree

Q19

Figure 4.1.19- teaching core vocabulary througlgsatevelops good

pronunciation and fluency.

Table 4.1.20- songs and rhymes are the most eféeatiay of teaching core

vocabulary to young learners.




Q20

Cumulative
Frequency | Percent | Valid Percent Percent
Valid Agree 4 40.0 40.0 40.0
Strongy Agree 6 60.0 60.0 100.0
Total 10 100.0 100.0

(60%) of the respondents in the above table anardigl.1.20 below , strongly
agree that songs
vocabulary to young learners , whilst (40%) agree neutral , strongly disagree

and disagree .

Figure 4.1.20- songs and rhymes are the most effestay of teaching core

Q20

and rhymes are the most effeetase of teaching core

Q20

Agree

vocabulary to young learners.

4-3 The results of the tests (pretest and posttest)

Table .1.The Paired Samples Statistics

SSZ
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Mean N Std. Deviation | Std. Error Mean
Pair 1 PRE1 21.4000 | 15 3.60159 .92993
POST1 [22.3333 15 5.98411 1.54509
Pair 2 PRE2 21.6667 | 15 5.08031 1.31173
POST2 |36.8667 |15 5.85377 1.51144

Table (1) the paired samples statistics

Based on, the data presented in table (1) the

mean score in the pre-test for group (1)21s4000,(50,3%) while, the mean
score in Post-test is 22.3333 (50,56%) ik that there is no difference
in their achievement .

Group (2) also the above table shows, that teearmscore in the pre-test is
21,6667 (50,4%) while, the mean score int-pest is 36.8667 (81,2%) there
Is a difference, this it means that the meaaresan post-test
this

the mean score

In pre-test

improvement in their achievement.

Paired Samples Correlations

result ,clarifhat there is appositive

N Correlation Sig.
Pair 1 PRE1 &
15 .885 .000
POST1
Pair 2 PRE2 &
15 .635 011
POST2

Table (2) the paired Samples Correlations

Table(2) demonstrates the correlations between the two tests for both groups

(1)&(2) Pair (1) the correlations for pre &passts is . 885.

Pair (2) the correlations between the pre &podstss.635
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Paired Samples Test

Paired Differences t df Sig. (2-tailed)
Std. Error | 95% Confidence Interval
Mean Std. Deviation | Mean of the Difference
Lower Upper
Pair PREL1 -
-.9333 3.26161 .84214 -2.7396 .8729 -1.108 14 .286
1 POST1
Pair PRE2 -
-15.2000 4.72380 1.21968 -17.8160 -12.5840 -12.462 14 .000
2 POST2

Table (3) the paired Samples Test

This table confirm that the P. value for grqp is .286 it's bigger than the
Alpha .05 ,so there is no difference in theachievement , this shows that

there is no improvement in their achievement.

And the P .value for group (2) is .00G gmaller than theAlpha.o5, there
is a difference in their achievement. This isifyethat there is appositive
improvement .So the results of the tests were anck authentic. According to
these results, consequently teaching through rhysmngs are very effective and

rhymes and songs are very successful tools.

The above statistical analysis shows the resultseotwo tests. The pre-test for the

two groups (experimental and controlg®up The comparison

Between the results of the pre-tests indicate ttiatwo groups are related to the

same academic, social and cultural class. Alsodahelts of the two groups

Concerning the post-test indicate that the mateaoaivhich the pupils of the
experimental group are exposed to is very effecine useful. The pupils of the
experimental group scored high marks comparablk thi¢ control group which
shows that using songs and nursery rhymes to teaoh vocabulary is very

successful and effective strategy for the pupilthefbasic level.
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According to the research questions and hypothdsesputcomes of this
statistical analysis indicate that the experimestatly has achieved its objectives

and matched the hypotheses and the results oésle t

4.2. Discussion of Hypotheses in Relation to the Results

The hypotheses in chapter one will be testedvanified against the

results.

4.2.1 Testing hypothesis (1) : The process ofrnieg the core vocabulary

Is faster and better if learning situatiancorporate fun variables . The
respondents answers in both Table and Figlukel, support the above

hypothesis since no subject disagree, styodighgree and neutral with the

statement that teaching English languag@bulary through various techniques is
effective . (80%) of the respondents strongly agree, with the statement and (20%)
agree.

Other relevant statements are:4.1.2,44.8.5,4.1.6 and 4.1.11 which
speak about the various techniques which #ffeclearning , such as rhymes

and songs.

4.2.2. Testing hypothesis (2) :Nursery rhymes asdngs are powerful

strategy for teaching core vocabulary fioe pupils at basic level schools .

This hypothesisis  verified by therespondents’ answers to

statement ,4.1.7 which says youngearners ,respond

positively to songs .(70%) of the subjettengly agree that young
learners respond positively to songs amdcome them and (30%) agree,

other relevant statements

Are:4.1.4,4.1.8,4.1.9,4.1.13 4.1.18an@Dlas they consider rhymes

and songs are powerful strategy .
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This confirms that pupils respond positivéty rhymes and songs .

4.2.3. Testing hypothesis (3) : Using rhymes awthgs in teaching core
vocabulary encourage pupils mastering goaomhynciation .

The results regarding this hypothesis actially obtainable from the
respondents’ answers to statement 4.1.14revh€70%) strongly agree ,
(30%) agree, singing can improve pupils’ pronaten and intonation patterns

especially young learners .

Other relevant statements are: 4.1.10,4.81215, 4.1.17and 4.1.19as

they consider rhymes and songs improvedgpronunciation .

1. 4.2.4 Testing hypothesis (4) : Rhymes and Somgteaching core
vocabulary at early stage facilitate learning & dinguage.

The verification of the above hypothesisstsown through

respondents’ answers to statement ,4.1.16whilg)strongly agree ,(20%)

Agree that teaching core vocabulary at early stagétates learning o f

the language.

The above results of the questionnaire indicaté alahe respondents are
experienced teachers who support the hypothedhe study positively. This is to
ensure that using songs and nursery rhymes are eféegtive and practical
strategy to create an appropriate situation ingideclassroom to help the learners
to be able to interact and cooperate in a reahtin. Songs and rhymes encourage
the pupils to use the language loudly to masteptbper pronunciation as well as
keeping by heart all the core vocabulary. Moreowsre vocabulary is very
essential in everyday communication especially tfee children in their early
stages to prepare them for the non-core vocabutatihe latter stages. Finally,

using songs and nursery rhymes inside the classr@oapare an environment for
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the pupils to practice English as foreign langudmpzause it difficult for them to

find such situation in the outside environment.
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Chapter Five

FINDINGS,CONCLUSION, RECOMMENDATIONS & SUGGESTIONS FOR

FURTHER STUDIES:-

5.0 Introduction

This chapter includes the results of the studycthare considered as the
scientific outcomes of the instruments that werkzat in the study. The previous
chapter analyzed the instruments of the studg Qtiestionnaire, the pre-tests and
post-test) according to the questions and hyposhethe study. The outcomes of
these instruments indicate that using of songsnamsiery rhymes is very effective
strategy in teaching core vocabulary to the stigdehbasic schools. Moreover, the
results show that using songs and nursery rhymegroved the pupils'
pronunciation and communication in English. Thigmer starts with listing the
important findings of the study according to thsules of the statistical analysis of
the research instruments. Also, the chapter inglilde conclusion of the study as

well as the recommendations for further researcthisrfield of study.

5.1 Findings

Findings of this study are favorable:-

1-Teaching English language vocabulary through ouaritechniques is

effective {Table 4.1.1 supports this].

2-Songs and rhymes create positive atmosphereeircldss room {Table
4.1.4. supports this]

3-Young learners respond positively to sormysd well come them
[Table 4.1.7 supports this ]
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4-Rhymes and songs encourage pupils to particypaddively. {Table4.1.8

supports this}

5-Rhymes and Songs enhance motivation for legsiiirable4.1.5 supports

this]

6-Songs and Rhymes help learners to acquire and vesabulary.

[Table4.1.2 supports this}

7-Singing can improve pupils’ pronunciation andirdtion patterns

especially young learners. {Table 4.1.14 suppdnitg t

8-Teaching core vocabulary at early stage facdgd¢arning and acquisition

of language, [Table 4.1.16 supports this}

9-Rhymes and Songs stuck in the learneradsniso they can

memorize easily .{Table 4.1.13 supports this ]

10-Rhymes and Songs may be adopted by educatiamigtaching core

vocabulary.

11-The pupils of the basic schools may be benefitad this study.

12-The findings of this study will hope fullpelp E F L teachers to

consider the importance of teaching core vocapuldo pupils especially

young learners to learn and acquire languagdetable to communicate

and master the language sound system .

13-The study will help curricula designers psoduce an appropriate

syllabus to help the pupils to acquire comecabulary at the early

stage because itis essential for commuwicati

14-Through using rhymes and songs pupils achietterbe

15-Nursery rhymes and songs are full of coreabolary which we use

in everyday activities in real situations.

Finally, all the above statements are considenedpbsitive findings of

the study which are supported by the scientificlyes of the instruments of the

study. This experimental study comes out with verseful practical and
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appropriate findings in using songs and nurseryngs/as support materialteach
core vocabulary to basic schools students. Allekgerienced teachers of English
language at the basic schools strongly agree hieastrategy of using songs and
nursery rhymes in teaching core vocabulary is &ecebe strategy which should
be adopted by all teachers to develop the vocapwfthe children. Also, this
strategy helps the pupils to communicate English@eates a real situation for the

pupils to practice their vocabulary as well asrtipeonunciation.

5.2 CONCLUSION

As a conclusion of this study, the researcher &dbfhe experimental method
to conduct this research. The study mainly aimsnastigating the effectiveness
of strategy of using songs and nursery rhymesanohiag core vocabulary to the
sixth grade pupils at the basic schools at Shurigi The researcher used three
instruments in order to arrive at scientific andagpical results. After the
determination of the subject of the study whichludes the experimental and
control groups of the pupils, the researcher pespaa questionnaire for the
teachers and inspectors of English language toostiipe results of the pupils in
the pre-tests and post-tests. Therefore, this dadybeen carried out to evaluate
the using of songs and nursery rhymes in teachong cocabulary to students of
basic level. Young learners are special pupils whked special style of teaching,
using the strategy of songs and nursery rhymes regaing fun and attract the
attention of the pupils and that helps them tonvelved, engaged and participated
effectively inside the classroom. Using songs amcsery rhymes encouraged the
pupils to acquire the vocabulary and use it in i weteractive collaborative way.
This strategy helps in engaging all the pupils etle® shy ones participated
effectively inside  the classroom. The study wasmducted after choosing

randomly, the sample of the research out adigth grade female pupils at
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Al Tadreeb basic School for girls as experimentagroup and the same grade at
the school of boys as control group. The study shdwe high scores of the
experimental group in the post-test which indicatest the selected material of
songs and nursery rhymes improved the vocabulatiyeoéxperimental group and
developed their vocabulary skills. Moreover, theutes show that the experimental
group acquired the vocabulary and be able to convaten English language
properly in different situations. The improvemerdf pupils’ core vocabulary
shows that their mean score inthe pdsst is higher than the mean
score in the pre —test of { group 2 } the meaore of the pre — test is
(21.6667) ( 50,4% percentage)while the means esttopost- test is (36.8667)
(81,2 % {percentage)This means that teachingutjin rhymes and songs is very
effective and that is very clear from their @&sl@ment in the post-test .On the
other hand, the results show that the meaescof the pre and post tests
are weak |[group 1] control group. The mean ecan the pre —test is
(21.4000)(50,3%) while the mean score in post test s
(22.3333)(50,56%.)There for their mean score isy weeak. This means that
teaching through variables techniques is very &ffeand appropriate, especially
teaching through Rhymes and Songs .The improvenrerthe level of the
experimental group is very clear because, the p# being able to understand

and memorize the core vocabulary easily throughgudiese

Songs and nursery rhymes. To sum up, it is geyespktaking that songs provide
enjoyment and in the same time develop languadks skithe early stages of the
pupils. The Teaching and Learning of English fag floung learners should start
with core vocabulary through songs and nursery dg/fvecause it is the strategy
which is considered the most effective means ineligmg young learners'

vocabulary.
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5.3 Recommendations
The following recommendations are made by tbgearcher for

stimulating and motivating young learners he tSudanese basic level EFL
classroom. The recommendations are.
1-Empirical research should be conducted on #stcbschools learners to
effectively support the findings of the epent study .
2-Further research can be conducted in teachirggEoglish vocabulary
to young learners through rhymes and songs
3-Supplementary material for the spine seriegrder to make the syllabus
more interaction to stimulate the learners,
4- Teachers and educators at basic schools carstamdd start with core
vocabulary at early stages.
5-The syllabus of the kindergartens should be organto include songs and
nursery rhymes to teach core vocabulary in theyeayés to develop language
acquisition and communication.
6-Educators should write a small book of songs andsery rhymes to be

taught for the young children at basic schools.

5-4 Suggestions for further Studies

1- Supplementary activities such as rhymes and ssimgsld be beneficial to
young learners of English as a foreign language

2- The pupils need to increase their practice in valzaly skills.

3- Educators and syllabus designers should separatescoabulary from non-
core vocabulary in English textbooks for youngaldebn.

4- The best way to help the young learners to leadhaaquire core vocabulary
is through rhymes and songs which creatiching learning situation that

incorporates fun variables.
5- Rhymes and songs courses given to pupils are woigénn the spine series.
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Appendices

Appendix, ( A) presents sample of Target goAppendix (,B) A list
of the songs presented in the dissertation ,AppeC ) includes alist of the
results of the tests , Appendix , (D)lllustraties Pre &post tests and Appendix
(E)Indicates to the questionnaire for Englisicteers and inspectors at Basic
Level Schools at Shendi locality .

Appendix ( A)

Sample of 28 Target Core

early rise on live
IS this time stop
what you in the
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learn me how to

fly show will Get-up
No I am my
Are very high again

Appendix (B)
alist of the songs presented ia thssertation

- 1. The English Alphabet song.

Alphabet Song

A b C d e
H I ] Kk

L m n 0 P
Q r S t u
W X y z

Now , | know my ABC’ S.

Next time won'‘t you sing with me.
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-2 . The My Face song .

My face

My face mgcé
This is naye

My face nfgce

This ismy nose

My face ynface

This is myhair

My face ym face

This myare

My face mface

This is mmouth

My face ynface

This is mieeth

My eye -My nose - My hair- My ear -yMmouth -

my face .

3- The Little Muslim song

A little Muslim

| ama little  Muslim

275

<

My teeth - This

IS



My rats are very high

| am Muslim and my God

My iggbn

My omhet is Mohammad

Is Islam

My ddo is Quran

is Allah

And hope to gain the paradise

| prafive times aday

I'mean I'm generous

I'nerient

and genial

| am a Muslim

4- The Lazy Mary song .

(Children’s song Lyric and ngoclip .)

Lazy Mary

LazWary will you

Whilou get up, will you getup

Will you get up

Noo mother

| won'tget up , won't

No, nmother

oWt get up

| won't get up

76
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5- The Time is Money song

6- The Dream song .

7- The Once

Time is
Time is Mon
When | wastene
| commit a cem
Time is Magne
Sweeten thaoney .
A Dream

My dream is Ibe star high, high in th

Money

e sky

When you don't seme please don’t cry

When |am stawdn’t be shy

But if you wonto be with me

Just try.

| caught A fish Alive song .

Once | caught Afish Alive

Oneot,three, four, five,

Onteaught a fish alive,

Sieyven ,eight , nine , ten,

77
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Thelet go again .
Whyddyou letitgo ?
Becauge bit my finger so.

Which der did it bite?

This lgtl finger on the right.

8-The Color's Song
The color's song
Red , Yellow , whind green
Orange , Purple arldeb
| can see a raimbo
See a rainbow
Orange ,Purple ancehblu
9- The Three Brown Bears Song .
( Color Song Lyrics andu8d Clip Linda Brown)
Three Brown Bears
Three brown bears;
Three brown bears;
See all their beds ;

See all their chairs
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The mommy cooked
In a big brown pot
The daddy’'s porridge
Was much too hot;
The baby bear always
Cried alot;
The three brown bears.
10- The One Two Buckle My Shoe Song .
One Two Buckle My Shoe
One two buckle mypsh
Three four shuhe door
Five six pick wpsticks
Seven eight Idem straight
Nine ten a big faien
11- The Butterfly Song .
Butterfly
Butterfly , Butliy , Butterfly
Learn me how fly
Teach me shame, don't be shy

Look how you'mways peaceful
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12- The Twinkle , Twinkle, Little star Song .
Twinklgvinkle, little star
Howwbnder what you are .
Up a&bo the world so high .
Likedmmond in the sky .
Twinkléwinkle, little star .

Howwonder what you are
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Appendix (C)
A list of the results of the tests
Group) (Boys
1- The Pre-test
(1)27, (2)26, (3) 24,(4) 23, (5),28) 25, (7) 23,

(8) 22, (9) 22, (10) 20, (11) 19, (12) 123) 16, (14) 16, (15) 16. The
mean score is 21,4000,(50,3%)

2- The Post- Test

(1) 33, (2) 32, (3) 30, (4) 27, (B, (6) 24,(7) 23,
(8) 19, (9) 19, (10) 18, (11)18, (12),1 (13) 17, (14) 16, (15) 16.

The mean scoreis 22.3333 ,(50,56%).
asp (2) Girls
3- The Pre —Test

(1) 30, (2) 27, (3) 26, (4) 26, (5) 26) B4, (7) 23, (8) 23,
(9) 22, (10) 21, (11) 16, (12) 16, (13) 184) 15, (15) 15,

The mean score inthe pre —test is 21.6664%0).

4- The Post-test
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(1) 40, (2)40, (3) 40, (4) 40, (5) 40, (®) 4 (7) 40, (8) 38,
(9) 38, (10) 38, (11) 37, (12) 36, (13) 334) 34, (15) 17.
The mean score in the Post-test is 36.8662%8)L
Appendix (D)
The pre& post tests
a1l a1 &) g
Shendi University - Faculty of Education
Altadreeb Basic Level Schools

For /Boys& Girls/

6" NAME: e e e,

Q (1):;- Complete the missing letters:-

(a)

b C F g
j k I n O
S t Y y




(b) Match A with B

A B
1-tree a- Fish
5. b- Ball
c- Pencil
d- Cup
e_
Q@):- ( a) Choose the right word:-
1-This iS.......c.vee.. bag.fem my}
2-0Open.........cceeenn, book.{ youyour}
3-Mona does................. homekvphis - her}

(b)-Complete from the list:-
{\&Wh- How- When }

1- do you gefup
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2 old are you?

S IS your nafh

Q (3):- (@ Make the correct word:-

(b)-Match these words:-

1-hand 2-Friday 3-face

eyes Fingers Last

Q (4):- (a) Make questions :-

1-book this Is a.

..................................................... ?
2-want Do an apple you
..................................................... ?
3-that is What
................................................... ?
(b)-Choose the correct answer:-
1-The SKy IS ovvvviiiiiiiiiinns ( yellowblue )
2-The treeis.........cccecvninnnn. ( greemlack)
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3-The milkis...............ooinni ( red-white)

Q (5):- (a) Under line the odd word:-

l-coffee - tea - jam
2-milk - water - fish
3-pencil - car - book.

(b)-Give the opposite :-

Q (6):- Answer Yes, No, questions:-

1-DO you like dateS?......cccevieeeiiiiie i
2-When does Ali go to SChOOI?... e

3-Is this acircle ?

Q (7):- Circle the correct answer :-

1-Igo to school ...t Sunday.
a-on b) in c)at
2-1getup....oooeniiiiini e six o’clock.
a)-at b)on c)in
3-Huda likes .............oooeiei . apple
a)-the b)an C) a
4-He................. his homework.
a)-do b) does c) doing
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L wants oranges ?

a)-When b)Who Wi)at

6-1 play football..................... the afternoon.
a)-in b) on c)at

7-OMEer IS .o milk.
a)-drinking b) eating c) a,and b.

Q (8):- Complete from this list :-

{ hal - in - Shundi - has }
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Shendi University - Faculty of Education

Altadreeb Basic Level

th6

English Language. Post-test

asa Yl Cran ) Al ey

Schools

For /Boys/&Girls/

Term-(2)

Q: (1) a) Complete this table:
A D E
L N P Q
U W Z
b)- Choose the right answer:
1-Everyday Iclean .................. nose ¢ m- my}
2-Everyday ................. brush my teetife - I}
................ how t fl {1- me}
4-Happy,happy for me and for......... {you -  your}
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Q(2):- (a) Match A with B
A B
1- Sunday a- f
2- Week b- second
3- Sudan c- @
4- An eye d- country
5- star e-days
b)-Complete from the list:-
where Stop - Twinkle -  When
1-. tivar.
2t wihkle, little star .

3-Here tloere or every

Q(3):- Write the correct word :-

.whste time | commit a crime.
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b)Under line the odd word :-

1-face - match - nose -mouth

2-one - two - four - six
3-A - B - C - d
4-arms - leg - hands - gérs

Q (4):- Give the opposite:-
a)-high happy ~ white peace

b)- Make questions:-
1- fly - you - Can

.......................................................... ?

Q (5):-Choose the correct answer :-

a)l-l ..., my country { live - love}

2-The star is so ............ { high - low}

3-Time is sweeten than............... { jam - lbgh
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b)-Answer these questions:-

1-Saturday is the first day of the week?

Q (6):-Match these words:-

money - blue - teach

color time Butterfly

Q(7):- Under line the correct answer:-

1-Happy ,happy for me ............... foryou{ is and}
2-Sudana high..............c........ thesky{ in - on}

3-Here ...l there fs - or}
4-Time is money sweeten ................ honéygdn - of}
5-Monday isthe ................ day of the week { secondthird }
B, above the world so high {down - p}u
7-Learn me how ................. fly tof - for}
8-lam a............... Muslim { little - small}
O a diamond in the sky { same like }

> Lo J<



10-1 live ..o.oennils my country oh { on in }
Q(8):- Write the missing letter:-
a) t..me - st...r - |...ttle - Sud....n
l....ve - Snday

b)Fill in the spaces from this lis{ :seven - late - with -early -

again - ten - three - floor - div- sitting )
One tWo ......covviieviiiienn. four
lam............ onthe...................
............. 5] ) G = (o] ]
I am.............. you are............
nine ................
you say .......... me.............
Best Wishes

Appendix (E)

Indicates to the questionnairetti@ English teachers and inspectors
at Basic Schools at Shundi locality.

University of Shendi
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Faculty of Graduate Studies
Department of English language and Literature
Questionnaire for English teachers at basic lestebgls
Dear colleague,

You are kindly requested to answer the followingsjionnaire just by

selecting the appropriate option. Please readt#étersents and tick the right

choice. Your cooperation is highly appreciated.

Name: (optional)

Gender:. male_ /female /.

Teaching experience: {1-5  /},{6-10 _ /},{11-

15 {16+ [} (years)

Please tick the most appropriate answer for eatbraent.

num | The statement Strongly agree | neutral | Strongly disagree

ber agree disagree

1 Teaching English language vocabulary through various techniques is
effective.

2 Songs and rhymes help learners to acquire and use vocabulary.

3 Teachers must use different techniques to meet the moods of the
young learners.

4 Songs and rhymes create a positive atmosphere in the classroom.

5 Rhymes and songs enhance motivation for learning.

6 Enjoyment and teamwork overcome anxiety and shyness.

7 Young learners respond positively to songs and welcome them.

8 Rhymes and songs encourage pupils to participate positively.

9 Songs and rhymes are highly loaded with core vocabulary

10 Rhymes and songs can be used to teach all language skills.

11 Using songs and rhymes don't increase learner's vocabulary.

12 By using repetition through songs pupils can master language sound
system.

13 Rhymes and songs stuck in the learners minds, so they can memorize
the words easily.

14 Singing can improve pupils ‘pronunciation and intonation patterns of
the pupils specially young learners.

15 Songs & rhymes help pupils to pronounce sounds and words

confidently and accurately .

>l J<




16 Teaching core vocabulary at early stage facilitate learning and
acquisition of English language

17 Through songs and rhymes young learners concentrate enough to
listen to sounds and words.

18 Using songs and rhymes inside classrooms is just a waste of time.

19 Teaching core vocabulary through songs develops good
pronunciation and fluency.

20 Songs and rhymes are the most effective way of teaching core

vocabulary to young learners.
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